
In our experience, relatively few schools explicitly 
consider representation of rural learners as a 
sub-group of their identified G&T population. This 
may be because many do not see rurality as a 
separate issue, or as a characteristic that is likely to 
affect achievement. Learners who live and/or attend 
schools in isolated places therefore may be a 
significant ‘submerged’ population whose needs 
are/could be largely invisible and unconsidered. 

In order to ‘rural-proof’ a G&T strategy, schools 
should look at this issue from both the perspective 
of identification and in asking themselves what 
might be meaningfully different about the learning 
needs of rural learners.

Most schools in our study have engaged with the 
idea that the identified G&T population should be 
broadly representative of the whole learner 
population in terms of gender, ethnic and 
socio-economic background. Groups within the 
school are thereby routinely identified and their 
progress tracked. The ‘Closing the Gap’ agenda has 
given this priority, reinforced by Ofsted judgements 

regarding ‘limiting factors’ which mean that 
underachievement of any identified group is likely 
to restrict judgements about the overall 
effectiveness of a school.

Those schools are equally sensitive to gaps that may 
emerge through this process. For example, children 
in care are frequently identified as a group whose 
progress is worthy of attention and schools have 
discovered that tracking them may offer further 
insight into factors that help or hinder progress. 

There has been a step change in the understanding 
of diversity between and often within specific 
ethnic groups. It is assumed that birth month can 
affect progress. Some schools are identifying 
significant groups that are perhaps unique, in the 
local authority, or to that school – children and 
young people from military families or third 
generation traveller families (who no longer travel), 
for instance. Reflecting on how to tailor provision for 
specific groups has therefore become one of the 
significant aspects of the gifted education agenda. 

2 Identification 
and rurality

How does rurality relate to the 
identification of G&T learners?

www.ruralgandt.org.uk
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IQS Element 1: Identification – Key questions relating to rural learners and schools

Entry (En)

i. The school/college has 
systems to identify G&T 
pupils in all year groups and 
an agreed definition and 
shared understanding of the 
meaning of ‘G&T’ within its 
own, local and national 
contexts

ii. An accurate record of the 
identified G&T population is 
kept and updated

iii. The identified G&T 
population broadly reflects 
the school/college’s social 
and economic composition, 
gender and ethnicity
 

Developing (De)

i. Individual pupils are 
screened annually against 
clear criteria at 
school/college and 
subject/topic level

ii. The record is used to 
identify under-achievement 
and exceptional 
achievement (both within 
and outside the population) 
and to track/review pupil 
progress

iii. Identification systems 
address issues of multiple 
exceptionality (pupils with 
specific gifts/talents and 
special educational needs) 

Exemplary (Ex)

i. Multiple criteria and 
sources of evidence are used 
to identify G&T, including 
through the use of a broad 
range of quantitative and 
qualitative data
 

ii. The record is supported by 
a comprehensive 
monitoring and reporting 
system which all staff 
regularly share and 
contribute to
 

iii. Identification processes 
are regularly reviewed and 
refreshed in the light of pupil 
performance and 
value-added data. The G&T 
population is fully 
representative of the 
school/college’s population 

Key Questions

Who are the school’s rural 
learners? How do you know?

Are rural learners 
proportionately represented 
on G&T lists?

Do all staff share an 
understanding of how 
rurality may influence 
identification?

How does the school make 
positive use of the interests 
and abilities of rural learners?

How does the school’s 
tracking system monitor 
provision and progression in 
relation to this specific 
group?
 

Schools are rightly wary of generalisations and of 
stereotyping. A positive response to a specific 
identified gap should start from the needs of, for 
example, individual rural learners. These can be very 
similar to those of other learners, or very different. 
Some differences can be more or less insignificant 
and require no action on the part of a school, others 
are more significant and require some kind of 
express action on the part of the school. These are 
what we refer to as meaningful differences and are 
explored throughout this guidance.

Some issues are readily acknowledged.  That 
geographically remote schools may take as read the 
fact of dealing with access issues, for instance. But 
others are more likely to remain unconsidered – are 
rural learners less likely to be identified as G&T? 
What are the socio-economic or other factors at 
play here?

Identification process

Throughout this document we use the Institutional 
Quality Standards (IQS) as a starting point in 
exploring aspects of provision in rural settings that 
may be different or distinctive, and framing these as 
key questions for discussion. Engaging with these 
questions in a considered and evaluative way will 
enable the school to validate and develop the 
sensitivity of its strategy for G&T learners.

When using the IQS in relation to identification we 
need to bear in mind that the standard is designed 
to give a ‘best fit’ view, or a snapshot of overall 
provision. Moving across the standard represents 
different stages of development. When applied to 
specific identified groups it is quite normal for the 
school to decide that it is at a different stage of 
development, reflecting factors such as number of 
learners in the group or prior attainment levels.
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Demographics

Where do learners live?

Which other school(s) have they attended?

How do they travel to school?

What does IDACI data tell you about your 
catchment area?

How do attainment and achievement relate to 
pockets of rurality?

Is there a geographical dimension to high 
or low attainment in the school?

Participation

How often does the learner take part in trips 
and/or enrichment activities?

Is the learner involved in school sports? Music? 
Drama? Other special interest groups?

Has the form tutor observed issues to do with 
basic school equipment (bag, pens, PE kit)?

Are there issues with homework completion? 
Are these issues about access to materials, 
chores at home, or tiredness? 

Are there individual issues in relation to 
participation in extended schooling?

Correlations

Is there a connection between attendance 
patterns and where learners live?

Are there any concerns about behaviour that 
link with pockets of rurality, such as 
exclusions?

Are there other identifiable groups in the 
school such as children in care, EAL, recent 
arrivals, children of migrant or seasonal 
workers, traveller or Gypsy Roma learners? 

Is there anything to learn from the school’s 
NEET data in relation to population 
distribution?  

Is there a hierarchy of issues in the school and 
where do those linked to rurality stand in 
relation to whole school priorities?

Can a correlation be found between rurality 
and the effects of poverty?

Deprivation Behaviours (where relevant)

How do learners show or fail to show resilience 
in the classroom? 

Do they suppress aspirations or profess a lack of 
academic ambition?

Are they abrasive with authority and/ or 
resistant to the school’s culture?

Is there a mismatch between parent and school 
attitudes?

Do they believe themselves to be outsiders in 
school and the classroom? 

Is there a problem with self esteem?

Is there an issue with learner (and parent) 
mindsets?

How are issues of low aspiration, 
disenchantment and low confidence                
or self-esteem addressed?

Starting points

Listed below are prompts that can be used to begin the process of analysing the 
issues relating to identification and standards of achievement from a rural perspective. 
Each can be applied to identified or non-identified G&T learners. 
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In our experience, more time is often spent on the 
identification of G&T learners than is subsequently 
spent on tracking their progress as an explicit group. 

With a narrow, cohort-based definition of giftedness 
this means that the longer-term impact of the 
process is reduced to those identified; a narrowing 
of focus that further reduces the overall impact of a 
G&T strategy within the school. 

Our advice is that schools should move towards a 
broader approach, which makes use of initial 
identification data in more creative and interesting 
ways to enrich and expand the talent pool of the 
school.

Ensure that groups of rural learners are not 
missing from your school’s G&T population. 
Agree actions to address any gaps that emerge 
from your analysis of the data.

Think about individual learners and how they 
represent the issues that rural learners face in 
your school. Reflect on what may be affecting 
their probability of inclusion on the G&T register 
and what provision/interventions would 
strengthen the case for their inclusion. 

Review if your school’s understanding of G&T 
might need to change to be sensitive to the 
needs of rural learners in your specific context.

How can we make it happen?
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