
National policy for G&T education is changing, with 
the expectation that the school should do more for 
itself, with less outside support. As a result, 
leadership of the G&T strategy will be largely 
shaped by whole school priorities for improvement 
– how the school sees itself and what it is actually 
doing. 

For those leading the G&T agenda in the school, the 
task clearly relates to how the needs of rural G&T 
learners can be writ large within these priorities and 
how the G&T agenda can ally itself to staff 
development.

In broad terms, the IQS point to effective 
leadership as:

1. Self-evaluation and improvement planning 
2. Recognising and championing the school’s  
 G&T learners
3. Distributing leadership of provision
4. Achievement and progression.

In addition to reviewing the content of the other 
sections of this guide, the themes and activities on 

the following pages could serve as a useful starting 
point or as a checklist to assess the extent to which 
current processes are sensitive to these issues.

As part of the school’s regular processes, provision 
for its rural G&T learners should be regularly and 
explicitly reviewed. The school needs to decide how 
often and how explicit this process is and to balance 
the consideration of this agenda with the many 
others it faces. 

The overall effectiveness of a school depends to a 
large extent upon how clearly the leadership team 
see, and act upon, issues of diversity and equality. 
Alongside safeguarding, achievement and capacity 
to improve, these two aspects are currently seen by 
Ofsted as limiting in assessing a school’s overall 
effectiveness (affecting all other judgements). 
Consequently, issues surrounding rurality and 
isolation are critically important for the leadership 
of schools who are either entirely or partially 
operating in a rural setting.

5 Leadership and
whole school evaluation

What does rurality mean for
school leadership?

www.ruralgandt.org.uk

Self-evaluation and planning
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How can a leader make it happen?
Internal processes:

only  
  focused 

Self-evaluation and planning Recognising G&T learners

How can a leader make it happen?
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Leadership of provision

Our experience has shown us that there is a 
tendency for leadership of G&T in school to be 
concentrated in the roles and job descriptions of 
relatively few colleagues. Whilst these may have the 
responsibility for the design and implementation of 
a strategy, it is clearly more beneficial to involve a 
much wider group of colleagues. Issues relating to 
rural provision tend to be expressed through the 
needs of specific rural learners. It is therefore 
necessary for all staff to be able to act as advocates 
for these learners.

Rural schools, especially small schools, may need to 
work together to create capacity to extend and 
enrich provision, as they may lack some of the 
specialist skills required, as well as for economic 
reasons and to avoid significant duplication of 
effort.

Whilst this is not necessarily particular to rural 
schools, all schools should seek to involve learners 
themselves in leadership opportunities throughout 
the school. Some schools report a significant impact 
on the learners’ self-confidence and aspirations, 
when these were previously seen to be adversely 
affected by rurality.

How can a leader make it happen?
Encourage the exploration and sharing of ideas and 
advocacy for individual learners – by reporting back 
on your CPD opportunities – perhaps starting staff 
meetings with a sharing of ‘problem solutions’ for 
individual learners.

Where budgets allow, address any difficulties of 
capacity in relation to your curriculum coverage 
through creative use of part-time teachers, specialist 
and semi-specialist teaching.

Work in partnership with other schools to increase 
your capacity and share expertise and costs. 
Curriculum enrichment can occur through cluster 
activities and draw in local people to the work of the 
school. Delegate curriculum responsibilities across a 
cluster of schools. 

Take on a leadership role in your rural community, 
by developing the school as a community hub, 
enhancing community life through a focus on:

  understanding of your community

  community environment/quality of life.

Provide opportunities for your rural G&T learners to 
develop leadership skills through involvement in 
curriculum design, teaching and learning and wider 
school life.

Achievement and progression

Attention to rates of progression is more consistent 
with the 2010 Ofsted framework than simply 
dealing with high attainment. Those making higher 
than expected progress are at least as important for 
the school as those for whom expected levels have 
already been achieved.

It can be an interesting exercise to relate high 
achievement to non-identification. Are there high 
achievers in national tests whose potential has not 
been recognised or ‘seen’ in the G&T cohort? 

What, for instance, does analysis of the percentage 
of pupils achieving two to three level 5s at Key 
Stage 2; or three A/A*; or five A*–B grades at GCSE, 
tell you in relation to those not identified? For 
instance, recent NRN analysis of Key Stage 2 results 
showed that 55.0% of identified G&T rural learners 
achieved L5 in both English and Maths against 
17.4% of those not identified. 

Focusing on sub-groups within the school 
population, whether they are part of the identified 
G&T population or not, allows the school to explore 
its talent pool, in particular to identify any 
unconscious stereotyping which may occur.
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How can a leader make it happen?
Analyse whether:

Achievement and progression

A final word
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